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1. Introduction
Lurga National School has drawn up this policy in consultation with staff, parents and board of management.  The policy is informed by the Guidelines for Primary Schools (Supporting Pupils With Special Education Needs In Mainstream Schools) and Special Education circular 0013/2017.

2. Rationale Of Policy

This policy was drawn up to provide practical guidelines for teachers, parents and other interested parties on the provision of effective support to pupils with Special Educational Needs (SEN), as well as to fulfil our obligations under the acts below:-

· Education Act 1998

· Education Welfare Act (2000)

· The Equality Status Act (2000)

· Disability Bill (2002)

· E.P.S.E.N. Act (2004)

It is the policy of this school to

· Ensure that supports provided to children with special educational needs should be based on identified needs as outlined in the Special Education Circular 0013/2017.

· Support children with identified special educational needs, including children for whom English is an Additional Language (EAL).

· Ensure that children with the greatest levels of need should have access to the greatest level of support.

· Create an inclusive learning environment ensuring that all children gain access to a broad and balanced curriculum and have an equal opportunity to receive an education that is appropriate to their needs

3. Aims of Resource/Learning Support
We aim to provide the atmosphere in which all children can reach their full potential, where the individual needs of all children are met, valued and understood. Our objective is to meet the needs of all children in an inclusive way, irrespective of whether they have physical, sensory, emotional, behavioural, specific or learning needs.

3.1. Subsidiary Aims

· To outline procedures and practices to be followed in relation to supporting the learning of all pupils with Special Educational Needs.

· To outline our whole school approach to teaching/learning in relation to pupils with Special Educational Needs.
· To enable pupils of all abilities to avail of and benefit from an appropriate education
· To establish communication structures for the involvement of all the partners in the education of pupils with Special Needs.

· To provide supplementary services in language, social skills….. under the guidance of outside professionals e.g. SLT, OT, NEPS…. 
· To optimise the teaching and learning process in order to enable pupils with learning difficulties to achieve adequate levels of proficiency in Literacy and Numeracy before leaving primary school.

· To develop positive self-esteem and positive attitudes about school and learning

· To promote collaboration among teachers in the implementation of whole school policies on learning support for pupils.

· To enable pupils to monitor their own learning and become independent learners

· To establish early intervention programmes designed to enhance learning and to prevent/reduce difficulties in learning.
4. Principles
Effective learning programmes are based on the following principles:

· Effective whole-school policies and parental involvement
· Prevention of failure

· Provision of intensive early intervention

· Direction of resources towards pupils in greatest need

5. Staff Roles and Responsibilities
The role of supporting learning is a collaborative responsibility shared by all: - The Board of Management, Principal Teacher, Class Teachers, Resource Teacher, Learning Support Teacher, parents and children. It is important that everyone contributes in the planning and implementation of our school plan on Resource/Learning Support Provisions.
5.1. The Role of the Board of Management
The Board of Management shall:
· Oversee the development, implementation and review of the Learning Support/Resource policy.
· Ensure that adequate classroom accommodation and teaching resources are provided for the Resource and Learning Support Teachers.
· Provide adequate funds for the purchase of Resource/Learning Support materials

· Provide a secure facility for storage of records relating to pupils in receipt of Resource/Learning Support Services.

5.2. The Role of the Principal

The Principal Teacher shall:

· Assume the overall responsibility for the development and implementation of the school’s policies on Special Educational Needs (SEN), in co-operation with the Resource/Learning Support Teachers.
· Work with teachers and parents in the development of the school plan on SEN.
· Monitor the implementation of the school SEN plan on an ongoing basis.
· Monitor the selection of pupils for supplementary teaching, ensuring that this service is focused on those pupils with S.E.N./learning difficulties.
· Oversee the implementation of a whole-school assessment and screening programme to identify pupils with very low achievement and/or S.E.N.
· Keep teachers informed about the external assessment services that are available and the procedures to be followed for initial referrals.
· Encourage teachers to attend CPD courses to increase their knowledge and skills in the area of Resource/Learning Support.
· Liaise regularly with the Resource/Learning Support Teachers.
· Meet with RT/LST to co-ordinate SEN timetables and planning.
5.3. Role of the Special Needs’ Co-ordinator
The Special Needs’ Co-ordinator shall:

· Implement a whole-school assessment and screening programme to identify pupils with very low achievement and/or learning difficulties and/or S.E.N.
· Create and maintain a list of pupils who are receiving supplementary teaching, based on the results of the BIAP (Junior Infants), MIST (Senior Infants), SIGMA-Ts, MICRA-Ts, Drumcondra Gaeilge and Spelling (1st – 6th Class). Class teachers are to give assessment results to SENCO, to be compiled and analysed. Trends and patterns are to be traced and recorded using the schools tracking system.
· Co-ordinate the implementation of whole school procedures for the selection of pupils for supplementary teaching, giving due consideration to:

· The selection criteria specified in this Special Needs policy

· Teachers’ professional observations

· Input from parents

· Liaise with external agencies such as psychological services, to arrange assessments and special provision for pupils with SEN.
· Maintain an up-to-date list of external agencies (including psychologists, occupational therapists, speech therapists and psychiatrists) to support children with SEN as appropriate.
· Arrange for classroom accommodation and resources as appropriate. 

· Oversee the day-to-day operation of the SEN policy.
· Coordinate provision for children with special educational needs.

· Liaise with and advising fellow teachers and contributing to in service training of staff.

· Liaise with and advising SNAs with regard to supporting children with special needs.
· Liaise with parents of children with special needs.
· Monitor and evaluate SEN provision.
· Facilitate planning for class teacher with support teacher.
· Oversee the records of all children with special needs and store copies of all assessments, tests, IEPs and tracker cards.
5.4. Role of the Class Teacher

The class Teacher has primary responsibility for the progress of all pupils in his/her class including those selected for supplementary teaching.

The class teacher plays an important role in the initial identification of pupils who may have general or specific learning difficulties. The class teacher shall carry out appropriate screening measures and subsequently refer the pupil to Learning Support Teacher for appropriate assessment. 

The Class Teacher shall:

· Provide lower achieving pupils with strategies for reading, spelling and problem-solving.

· Differentiate lessons according to differing abilities within the class.

· Adapt learning materials for lower achieving pupils.

· Liaise closely with parents.

· Administer and score appropriate assessment and screening programmes and discuss the outcomes with the Resource/Learning Support Teacher.

· Collaborate with the Resource/Learning support Teacher in the development of the Individual Profile and Learning Programme(IPLP)/Individual Educational Plan (IEP), by identifying appropriate learning targets and by organising classroom activities to achieve those targets.

· Differentiate the class programme in line with the agreed learning targets and activities on the pupil’s IPLP/IEP.
· Make parents aware of the concerns of the school about their child’s progress.

· Outline the schools’ practices of diagnostic testing by the Resource/Learning Support Teacher and seek the approval of the pupil’s parents to proceed with assessment.

· Outline the support that is available in the school to pupils who experience low achievement and/or learning difficulties and/or S.E.N..

· Indicate to the pupil’s parents that a meeting with the Resource/Learning Support Teacher will follow assessment.

· Attend, if possible, the meeting between Resource/Learning Support teacher and parents in relation to developing and achieving targets on pupil’s IPLP/IEP’s.
5.5.  Role of the Resource/Learning Support Teacher

The activities of the L.S/R.Ts should include both teaching and non-teaching duties. 

The R/LS Ts’ activities should include:
· Working closely with class teachers to implement school policies on preventing learning difficulties, screening pupils for learning difficulties, interpreting the outcomes of diagnostic assessments and providing supplementary teaching and other forms of R/LS where it is deemed necessary 

· Consulting with class teachers on the identification of pupils who may need diagnostic assessment, taking into account the pupils’ scores on standardised screening tests, teachers’ own views of the pupil’s difficulties and needs and the number of pupils to whom R/LS can be provided

· Carrying out comprehensive diagnostic assessment of each pupil who has been identified as experiencing low achievement and/or learning difficulties and, in consultation with the class teacher and parents, identify the type of LS/R support that is needed to meet the pupil’s needs.
· Assisting in the implementation of a broad range of whole-school strategies designed to enhance early learning and to prevent learning difficulties. 

· The development of IPLP/IEP for each pupil who is selected for supplementary teaching, in consultation with class teachers and parents.
· Maintaining a weekly/fortnightly planning and progress record for each individual/group in receipt of LS/R.
· Delivering intensive early intervention programmes and providing supplementary teaching in English and/or Maths to pupils in early classes. 

· Providing supplementary teaching in English and/or Maths to pupils who experience low achievement and/or learning difficulties.
· Contributing to the development of Special Needs Policy at whole school level

· Providing advice to the class teacher (if requested) about pupils who are experiencing learning difficulties.
· Contributing to decision making regarding the purchase of learning resources, books and materials.
· Liaising with external agencies, such as psychologists, Speech and Language therapists etc. and to implement recommendations.
· Collaborating with the principal teacher on issues related to the development and implementation of the school plan on SEN and to the provision of R/LS.
· Meeting with parents of each pupil who is in receipt of supplementary teaching to discuss targets and ways in which attainment of the targets can be supported at home.
· Meeting with parents of each pupil who is in receipt of Resource hours on a term by term basis to 

· Review the pupil’s attainment of agreed targets

· To discuss the next instructional term 

· To revise the pupil’s IEP

· To discuss ways in which the pupil can be supported at home

· Researching the pupil’s specific learning difficulty.
· Monitoring the ongoing progress of each pupil in receipt of supplementary teaching in relation to the attainment of agreed learning targets.
· Reviewing the progress of each pupil and record it on the pupils’ IPLP/IEP.
5.6.  Role of the Parents

Parents through their unique knowledge of their own child, have much to contribute to their child’s learning programme. (Learning Support Guidelines, p52)

Parents can support the work of the school by participating with their child in such activities as:

· Book sharing/reading stories. 

· Story telling.
· Paired reading.
· Discussions about school and other activities to build vocabulary and develop thinking skills.
· Writing lists and short accounts relating to children’s experiences.
· Counting and measuring and other activities involving number.
· Visits to the zoo, museum, library etc., to broaden the range of their child’s experiences.
· Talking positively about school and school work.
· Availing of real-life situations to discuss the importance of literacy, language and maths e.g. going to the shop.
· Where their child is in receipt of supplementary teaching parents should:

· Attend meetings with LS/RT to discuss 

· the results of the assessment.
· learning targets in the child’s IPLP/IEP.
· actions to be taken by the school to meet these targets.
· ways in which attainment of these targets can be supported at home.
· Implement suggested home-based activities outlined in their child’s IPLP/IEP and discuss outcomes.
· At the discontinuation of supplementary teaching, discuss with their child’s teachers how the child’s future learning needs can be met at school and at home.
5.7. Roles of Special Pupils
Pupils who are in receipt of supplementary teaching should:
· Develop ‘ownership’ of the skills and strategies that are taught during supplementary teaching and learn to apply these learning strategies and skills to improve their own learning.

· Contribute to the evaluation of their progress by participating in appropriate assessment activities, including self-assessment.

5.8. Role of Special Needs’ Assistant

Special Needs Assistants are recruited specifically to assist schools in providing the necessary non-teaching services and support to pupils with assessed educational needs. Their duties are assigned by the principal acting on behalf of the Board of Management. Their work is supervised either by the Principal or another as determined by the Principal. These duties include:
· Providing special needs assistance and support for children with SEN, e.g. support with writing, following instructions, reading, using the computer.

· Assistance with clothing, feeding, toileting and general hygiene and being mindful of health and safety needs of the pupils.

· Accompanying pupils with SEN on out of school activities/trips.

· General assistance to the class teachers, under the direction of the Principal, with duties of a non-teaching nature (SNA’s may not act as a substitute or temporary teacher. In no circumstance may they be left in sole charge of a class or a group of children).

· Participation with school development planning, where appropriate, and co-operation with any such changes with policies and practices arising from the school development process

· Supervision of SEN children at break times, the SNA must be on yard duty with a class teacher at all times.

· Other duties appropriate to the grade as may be determined by the needs of the pupils and the school from time to time. SNA’s may be re-assigned to other work appropriate to the grade, when children with SEN are absent or when particular urgent work demands arise.

· While on yard duty all matters must be referred to the teacher on duty at all times.

· Issues regarding the school must never be discussed. All enquiries regarding any policy, child or issue are to be directed to the teacher or principal.

· Appropriate language must be used with the pupils at all times.

· Appropriate dress should be worn in school.

6. Internal Provision
6.1.  Prevention Strategies

Our strategies for preventing learning difficulties include:
· The development of agreed approaches to the teaching of maths and English in order to ensure progression and continuity from class to class

· Provision of early support in Literacy and Numeracy, as required, to pupils who need it

· Ongoing structured observation and assessment of the language, literacy and numeracy skills of pupils in the infant classes to facilitate early identification of possible learning difficulties.

· Close collaboration and consultation between the infant teachers and Resource/Learning Support Teachers

· Implementation of paired reading programme involving Senior Infants – 6th class.

6.2. Early Intervention Programmes
· Early Intervention is a vital component of the Resource/Learning Support provision in this school, caseload permitting. Early Intervention programmes may be provided by the class teacher and/or by the Resource/Learning Support teacher

· Close collaboration and consultation between the class teachers and the resource and Learning Support Teachers will identify pupils who may in need of early intervention. Teacher observation and professional opinion will be given due consideration and respect in the selection of pupils for early intervention
· The BIAP is administered to a selection of Junior Infant pupils during the second term of school.
· The MIST (Middle Infant Screening Test) is administered to all pupils in Senior Infants during the second term of school. Pupils who present with scores below a given point are selected to participate in the Forward Together Programme. The parents of these pupils are invited to attend meetings. The LST facilitates these meetings.
· The focus of these meetings is to effectively promote Literacy in the home and to support parents regarding best practice in this area.

· At the end of 8 – 10 weeks, every participating pupil is re-tested (using MIST) to measure progress made as a result of this early intervention.
6.3. Stages of Assessment and Provision

Access to the school’s broad and balanced curriculum is achieved for most children by differentiation of class work by the class teacher. When a class teacher, identifies a child with SEN the class teacher should consult with the SEN coordinator /Assistant coordinator and provide interventions that are ADDITIONAL TO or DIFFERENT FROM those provided as part of the school’s usual differentiated curriculum. The first line of responsibility for the progress of all pupils in the class lies with the class teacher.
Stage 1: Whole Class Stage

Class teachers will discuss their concerns with the child’s parents.

The triggers for this intervention could be;
· The child makes little or no progress even when teaching approaches are directed at an identified area of weakness

· The child shows signs of difficulty in developing literacy and numeracy skills, which result in poor attainment

· Persistent emotional or behavioural difficulties which do not respond to behaviour management techniques used by the school

· Has sensory or physical difficulties

· Has communication and/ or relationship difficulties

· Class teachers carry out initial screening tests – SIGMA-T and MICRA-T standardised tests. The BIAP and MIST are carried out with the assistance of the RT and LST. Tests are corrected and recorded by class teacher 

· RT/LST will discuss the recorded results with the staff of the school and carry out further screening where it is deemed necessary

· Class Teacher to discuss concerns about a child with the child’s parents

· The class teacher requests the involvement of the RT/LST, and if appropriate should move to stage 2.
Stage 2: School Support Stage

In cases where progress has not improved, or if the results of tests (M.I.S.T. , Sigma T , Belfield Infant Assessment Programme) and teacher observation indicate this to be the case, intervention in the form of a support teacher will be accessed. Again, class teachers will discuss their concerns with the child’s parents. The action taken will be as follows:
· The class teacher and support teacher will differentiate the curriculum in specific areas with achievable goals to be implemented by the class teacher and support teacher. 

· If there are others in the class with similar difficulties in one or more of the specific areas, then an IPLP will be implemented. These programmes will be reviewed and updated on a regular basis

· While every effort will be made to allow the SEN group / individual to remain included in class, there may be a need to work part of the programme in a SEN room with the support teacher or class teacher.
· Where progress is such that the child is no longer giving cause for concern, the child will revert to the usual differentiated curriculum available to all children.

· Class teacher, support teacher(s) and parents re-assess the child’s needs and a new plan (IPLP/IEP) is drawn up. This may involve additional teaching support. If significant concerns still remain the school consults with the child’s parents/guardians with regard to moving onto Stage 3 of the process.
Stage 3: Resource
When it has been identified that a child is still struggling despite school support, the following action will be taken:

1: A psychological assessment will be arranged

2: Other outside agencies may need to be contacted, who will advise on a range of    provision including IEP targets and strategies.

3: The triggers for intervention for Resource could be that, despite receiving an individualised programme the child:
· Makes little or no progress over a long period of time

· Continues to work at Primary Curriculum levels substantially below that of children of a similar age

· Continues to have literacy and numeracy difficulties

· Has emotional or behavioural difficulties which substantially and regularly interfere with the child’s learning, or that of other children, despite an appropriate behaviour management programme and IEP

· Has sensory and/ or physical needs, and requires additional specialist equipment or regular visits from an advisory service

· Has an ongoing communication or relationship difficulty that prevents social development, and act as a barrier to learning.
4: When the psychologist has confirmed the SEN of the child an application for resource hours will be forwarded to the SENO. The SENO will determine whether the child falls into the category of Lower Incidence or High Incidence. Lower incidences will be awarded resource hours while the school makes provision for High incidence cases under the General Allocation system.
5: If it is felt by the psychologist that a child is not coping in the classroom setting, a special needs assistant may be applied for.

6: In circumstances where a child uses specialised equipment, consultants will be required to demonstrate how the equipment is to be used to the SNA and either the class or support teacher. 

7: Specialised yard equipment will also need to be demonstrated to these staff. Courses will be provided on an ongoing basis to train staff in the relevant areas, if necessary.

8: If the psychologist recommends an exemption from Irish the Principal will see to this under guidance from the Department of Ed. And Skills.
7. Continuing and Discontinuing Supplementary Teaching
· Where progress is such that the child is no longer giving cause for concern, the child will revert to the usual differentiated curriculum available to all children.

· A meeting will be held with the parents, in cases where supplementary teaching is to be continued, to discuss the revised learning targets and activities in the pupil’s IPLP/IEP.

8. Monitoring and Reviewing
SEN provision is an integral part of the school development plan and will evaluate the effectiveness and success of this policy by monitoring:
· The standards obtained by children with special needs

· The number of children at each of the three stages: Differentiation within Class, School Action and Resource.

· The level and pattern of help (i.e. average time allocated and the balance of in- class and withdrawal support)

· Case samples from children at all stages

· Views of parents 

· Visits from specialist teachers

· Staff views on in- service

· Children’s views
9. Liaising with Parents
The views of parents / carers will be sought at all stages of assessment and provision. Whenever and wherever possible the views of the child will be ascertained and the child will be directly involved in the process.

Complaints

If parents have a complaint about the Special Ed. Provision made, then they should in the first instance make an appointment to speak to the Resource/Learning Support Teacher and then the principal. The complaint will be investigated and dealt with as early as possible. If the matter is not resolved to the parents’ satisfaction, then the matter proceeds to the B.O.M.
10. Implementation Date

This policy is effective from 2015

11.  Timetable for Review

This policy will be reviewed and ratified by the Board Of Management and amended as necessary

12.  Ratification and Communication

This policy was ratified by the Board of Management 

Ratified by the Board of Management on ____________________________







Date

Signed ________________________________________


Chairperson, Board of Management
13.  List of Appendices

Appendix 1 –
Draft Letter seeking Parental Permission for Resource/ Learning Support Teacher to administer Diagnostic Assessments:

For the attention of the parents of:__________________    ____ Class

Dear Parents,

Following screening tests conducted here in school, we believe that your child would benefit from some further assessment.  Therefore, we would like your permission for our RT/LST to administer further diagnostic assessments on your child, as explained to you by your child’s teacher.

Following the completion of these assessments, you will be offered an opportunity to discuss them with our RT/LST. If you require any further clarification on this matter, you are more than welcome to call to the school at any time. It would be best to make an appointment with the principal teacher in advance, in person or by telephone, so that we can offer you uninterrupted time.

Please complete the form below and return it to the school as soon as possible.

Thanking for your co-operation,

Yours sincerely,

_____________________(Principal Teacher)

Date:_____________
Appendix 2 –

Identification of Needs through the Continuum of Support Process - 

	Classroom Support
	The class teacher considers how to differentiate the learning programme effectively to accommodate the needs of all pupils in the class. A classroom support plan is developed and / or adjusted over time for those pupils who do not respond appropriately to the differentiated programme. 

This is informed by: 

( Parental consultation 

( Teacher observation records 

( Teacher-designed measures /assessments 

( Basic needs checklist * 

( Learning environment checklist* 

( Pupil consultation - My Thoughts About School Checklist 

( Literacy and numeracy tests 

( Screening tests of language skills 

A Classroom Support plan runs for an agreed period of time and is subject to review

	School Support 


	At this level a Support Plan is devised and informed by: 

( Teacher observation records 

( Teacher-designed measures / assessments 

( Parent and pupil interviews 

( Learning environment checklist 

( Diagnostic assessments in literacy/numeracy 

( Formal observation of behaviour including ABC charts, frequency measures 

( Functional assessment as appropriate, including screening measure for social, emotional and behavioural difficulties 

A support plan at this level may detail suitable teaching approaches including team-teaching, small group or individual tuition. A School Support Plan operates for an agreed period of time and is subject to review

	School Support Plus 
	This level of the Continuum is informed by a detailed, systematic approach to information gathering and assessment using a broad range of formal and informal assessment tools, reports from outside professionals (as appropriate) and may include: 

( Teacher observation and teacher-designed measures 

( Parent and pupil interviews 

( Functional assessment

( Results of standardised testing such as measures of cognitive ability; social, emotional and behavioural functioning; adaptive functioning etc. 

Data generated from this process are then used to plan an appropriate intervention and can serve as a baseline against which to map progress. A support plan at this level is likely to be more detailed and individualised, and to include longer term planning and consultation


*These checklists are available in the Continuum of Support Guidelines for Teachers
Appendix 3 –

Links to relevant support material

Student Support File 

https://www.sess.ie/special-education-teacher-allocation/primary/continuum-support-primary 
A Guide for Parents/Guardians and Students (A New Model For Allocating SET to Mainstream Schools)
https://www.education.ie/en/The-Education-System/Special-Education/a-new-model-forallocating-special-education-teachers-to-mainstream-schools.pdf
Behavioural Emotional and Social Difficulties ( A Continuum of Support) 
https:/(www.education.ie/en/Schools-CollegeslServices/NationaI-Educational-PsychoIogical-ServiceNEPS-/neps besd continuum teacher guide.pdf
Guidelines on the Student Support Plan are available at:
http://www.sess.ie/sites/default/fiIes/inline-fiIes/Student-SuppQrt-file-Guidelines.pdf
Transitioning to Post Primary School
https://www.sess.ie/sites/default(fiIes/inline-files/Transition-to-Post-Primarv-School-Sample-
Transition-Programmes.pdf
http://ncse.ie/wp-content/uploads12016/01/3-NCSE-2016-Changing-Schools-final-web-27.01.16.pdf
Role of the Special Educational Needs Organiser (SENO)

 http://ncse.ie/wp-content/uploads/2014/11/RoIeOfSENO.pdf
Further information available on the following websites.
www.sess.ie
www.ncse.ie
www.ncca.ie
CIRCULAR 52/2019 - REVISON OF CIRCULAR 12/96 ON EXEMPTION FROM THE STUDY OF
IRISH https://assets.aov.ie/27471/6add2a93f75e40c19233c552f226bcac. pdf
Circular No 0010/2013 Scheme of grants towards the purchase of essential assistive technology equipment for pupils with physical or communicative disabilities 

www.education.ie/en/Circulars-and-Forms/ActiveCirculars/c10010 2013.pdf
Outside Agencies
NCSE (National Council for Special Education) www.ncse.ie 
NEPS (National Educational Psychological Service) @ www.education.ie 
SENO (Special Educational Needs Organiser) Contact via NCSE
SESS (Special Education Support Service) www.sess.ie 
HSE (Health Service Executive) www.hse.ie 
CAMHS (Child and Mental Health Services) Contact HSE Merlin Park University Hospital
TUSLA (Child & Family Agency) www.tusla.ie  info@tusla.ie Brothers of Charity www.brothersofcharitv.ie 
Middletown Centre for Autism www.middletownautism.com 
As I Am www.asiam.ie 
Inclusion Ireland www.inclusionireland.ie 
Appendix 4 –

Background Information

	 Name: …………………………




Individual Education Plan

	1. Summary Information

	Name of Pupil:
	D.O.B.:

	Parents:
	Current Age:

	IEP Coordinator:
	S.N.A.:

	Other Professionals / Agencies:
	Psychologist:

	Nature of Special Educational Need:


	Impact of SEN on Educational Development:



	Special Education Provision:



	Other Relevant Summary Information:



	Date of IEP Planning Meeting:
	Date of Review: 

	Present at Meeting:




	2. Assessment of Educational Performance

	Formal Assessment

	Date
	Name of Test
	Administered By
	Outcome

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	Informal Assessment (information gathered from pupil, parents, class teacher, resource teacher, SNA, etc)

	Literacy


	

	Numeracy


	

	Communication


	

	Social Skills


	

	Life Skills


	

	Other


	


	3. Abilities and Learning Needs

	Summary of Abilities and Learning Needs

	Summary of Abilities, Skills, Talents and Interests

	

	Summary of Learning Needs

	Social Skills


	

	Life Skills


	

	Literacy


	

	Numeracy


	

	Communication 


	

	Other


	

	Priority Learning Needs



	Area of Need
	Description of Need

	
	

	
	

	
	

	
	


	4. Targets

	Targets

(name area of need)
	Personnel / Location
	Start Date
	Review 

Date
	Comment / 

 Outcome

	
	
	
	
	

	
	
	
	
	


	5. Strategies

	Strategies


	Personnel / Location
	Resources / Materials

	
	
	

	
	
	

	
	
	

	
	
	


Date: ___________    
